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Rather than a barrier to language learning, the mother tongue

becomes a threshold: translanguaging activities allow speakers

to use their whole linguistic repertoire to discuss projects while
switching between languages to increase group efficiency, as

intelligibility overrides form. Deep, multilingual learning of
Turkish as a lingua franca is multiformal translanguaging that

supports crosscultural communication.
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How 1s evaluation organized with a Deep Syllabus?

By Frangois Victor Tochon

In the Deep Approach, evaluation is to provide constructive feedback and
empower participants in their development towards shared, intrinsically
motivating projects.

Deep evaluation is growth referenced and constitutes a progress map to facilitate learners’
improvement over time. Its goal is NOT to compare students or performances. Criteria are negotiated
and set for each individual or group project. Ongoing, flexible formative focus is preferable to rigid
summative deadlines. Open challenges require neat project organizing and accountability. On the
basis of instructional agreements in the form of adaptive mini contracts that can evolve along with
their accomplishments, the teacher must make sure that project participants engage in purposeful and
intellectually challenging study. The principle of “evaluation for learning” may sound idealistic, but
the readers should note that the most advanced and successful flagship programs for intensive
language learning are NOT associated with any other type of assessment. Indeed, the enforcement of
formal assessment may generate anxiety, which prevents the growth of genuine proficiency.

Progressive enhancement of competency...

e
Students familiarize themselves with the guidelines, then sketch,

write, type or record. They refer again to the guidelines. They notice ‘
some discrepancies at the technical, descriptive, narrative,
communicative, planning, and/or interaction levels. They locate the \
discrepancies and correct them. That makes their work converge

with guidelines again. They are now in a position to go further. The guidelines are reread, reexamined,
and discussed between the students, and better understood (transposed, and interpreted within their
context). The students apply them. Their new writing, typing or recording creates new discrepancies that
are corrected by referring to the guidelines that must be known, understood and applied in every detail;
their factors, association, and organizational principles must be analyzed. Finally, they are synthesized

and planned. Everything is then evaluated before proceeding further. In this process, mental activities
expand to higher levels of knowledge.
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News and Updates

Changes to the website: The multimedia annotators of
each module now have an improved look. You can slow
down the speech, follow the transcriptions, and work on
the vocabulary. Please check them out and let us know
about your opinions. They might take a while to download
depending on your server. Please be patient. ***#*
The DATTL forum is now open to the public! No

Sketch by password is necessary to participate in forum discussions.
Estrella Fages We invite instructors of other languages to share their
insights with us as well.

April 1-7 workshop and lectures at Shanghai International Studies University (SISU) on “Bridging
Macro Language Policies and Micro Methods: A Middle Path Approach to Deep Language
Learning ” explaining that the era of micro-methods is over but
we still need an interface between broad language policies and
what happens in the language classroom... and “Evaluation for
Deep Language Learning” as open, and as largely self-
determined project-based learning.

April and May 2012 presentations at the NCOLCTL
Conference (Madison, WI), at the AERA Second Language
Research SIG (Vancouver), and a Symposium at ELF5

Isparta Colloquium at Stileyman Demirel University on

May 28-29 (workshop on the compatibility of the modules with the European Framework for
Foreign Languages) and lecture at METU-Cyprus on May 31 and June 1%, 2012: “Students as
Curriculum Builders: Towards Deep, Transdisciplinary Language Education”.

http://egitim.sdu.edu.tr/
http://egitim.sdu.edu.tr/tr/haber/derin-egitim-ve-dil-ogretim-ve-ogreniminde-derin-yaklasim-
arastirma-calistayi-701h.html

http://egitim.sdu.edu.tr/assets/uploads/sites/70/files/sdu research seminar may 2012 program
draft-02052012.pdf

Forthcoming August presentations in Australia at the Conference on Leadership and Pedagogy, the
University of Southern Queensland, University of South Australia and the University of New South
Wales (Brisbane and Sydney).



Ogretmenler icin inandigim
egitimsel ilkelerden bazilar1
sOyledir:

- Ogrencilere kendi
kendilerine 6grenmeyi
Ogrenebilecekleri ve
kendilerini azimle ¢alismaya
yOneltecek imkanlar saglayin.

- Ogrencileri, okuryazarlik
temelinde kendi tematik
Uniteleri izerinden miifredat
olusturuculari olarak
konumlandirin. Bunu
yaparken biitiin dilsel
yOntemleri birbiriyle
iligkilendirerek dizinleyin.

- Islemin kendisini elde
edilecek sonuglardan iistiin
tutun. Geriye donuk
planlamadaki amaglar ya da
sonug¢lardan ziyade, ileriye
dontik planlamadaki egitimsel
diizenleyicilere bakin.

- Kiltiirel konular ve sosyal
hareketlerle ilgili bireysel, 1kili
ve kii¢iik gruplarla proje
temelli 6grenim tzerine
calismayi tesvik edin.

- Dilbilgisini dil {izerine
anlatilan bir hikaye olarak
diistiniin; uzun
okumalari/izlemeleri ve
yogun yazmay1/kaydetmeyi
hedefleyin.

- Sekillendirme yetkilendirme
ve derin degerlendirme
yetilerinizi kullanin.

Ogretmenlik meslegine Fransizca konusulan bir ortamda 6. sinif
Ogrencilerine Almanca 6greterek basladim. Bir giin beklenmedik bir
anda okul miidiir yardimcis1 sinifimi ziyaret ettiginde meslekte ilk ayimi
doldurmustum. O giin derste siralari, sandalyeleri kenara ¢cekmistik.
Ogrencilerle birlikte halka seklinde yerde oturuyorduk. Ben, elimde bir
kalemle yanimda oturan ¢ocuga donmiis Almanca: “Bu bir kalemdir.
Ah, bu giizel bir kalemdir.” diyordum. Ogrenci de: “Evet, bu giizel bir
kalemdir. Ben begendim.” dedikten sonra kalemi yanindaki arkadasina
uzatiyor ve arkadasi da ayni seyi kendi yanindaki 6grenciyle yapiyordu.
Bu sekilde baska objeler de kullanarak etkinligimize devam ediyorduk.
Zaman zaman objeleri rastgele gruplayip olusturdugumuz halkada ayni1
anda iki yonden baslayarak bu etkinligi siirdiiriiyorduk. Bu etkinlik,
sinifa heyecan ve bol kahkaha getirmisti; ¢linkii cocuklar birbirleriyle
yarigan mesajlar duyuyorlardi.

Dersten sonra, miidiir yardimcist neden derste bana daha 6nce verilmis
olan “Wir sprechen Deutsch” adli1 ders kitabini kullanmadigimi sordu.
Ben ise bu kitabin mecburi kitap oldugundan bile haberdar degildim.
Ayrica, mudir yardimcisi 6grencilerle birlikte yerde oturmanin
ogrencilerde kotl aligkanliklar gelistirebilecegini ve ailelerin bundan
sikayetci olabileceklerini sdyledi. Almanca, Isvigre’de belirleyici bir
aland1 ve 6grencilerim devlet tarafindan yapilan sinavlarda bu alandan
gecemezlerse liseye gidemeyebilirlerdi.

Bunun tizerine ben de bu bahsi gegen kitaba bir goz attim. Kitaptaki
birgok tinite sikici goriintiyordu ve eski usiil yontemlerle dil 6gretmeye
yoOnelikti. Yine de bu kitabin 1yi yOnleri de vardi, iiniteler temalara gore
siralanmusti. Bir sonraki derste, kitapta yer alan iiniteleri tahtaya yazdim
ve Ogrencilerden begendikleri temay1 se¢melerini istedim. Ondan sonra,
Ogrenciler arasinda her bir temay1 derinlemesine arastiracak gruplar
olusturduk. Boylelikle 6grenciler sectikleri temay1 6grenecek, konuyla
ilgili baska Almanca kaynaklar bulacak- o zamanlar internet yoktu-
kendilerine egitici bir proje olusturmak i¢in 6dev ve gorevler
belirleyecek ve sectikleri initey1 sinif arkadaslarina anlatacaklardi.

Boylece derin yaklasim dogmustu. Bu yeni islemi kavramsallagtirmak ve
dil 6greniminde kendi kendini motive eden ¢irakligin getirecegi basari
ve dilsel ilerlemeyi ifade edebilmek yillarimi aldi.

Bana 6yle geliyor ki, zaman artik diinya dilleri 6gretimi alaninda kendi
kendine 6grenme ve dil karmasiklig: izerine oynanan bahislerin
netlestirilmesi i¢in yeterli olgunluga ulasmistir. Faydaya dayali
diizenleyiciler ilgili alandan gelir ve alani kelime/diinya haritalarina
donistiiriir. Burada yeni olan sey, 6grenmenin derin donistiiriicii
dinamikleri izerine yapilan vurgudur. Artik 6grenciler, bir¢ok farkli
kiltiire bagl etkilesimli uygulamalarin bilgeligi ile diger diller i¢in birer
sosyal eylemci gorevini tUstlenmistir. (By Francois Victor Tochon)



Aware of the fact that fortune-telling comprises a
unique and interesting aspect of the Turkish
culture, the Deep Approach proposes a module to
introduce the concept.

The module is enhanced with a mind-map,
providing instructors and learners with an
opportunity to expand the topic. Fortune-telling,

coupled with astrology, naturally lends itself to the
Future Tense, information presentation, and
vocabulary related to adjectives and personality traits.
Throughout the learning process, creativity is needed
and encouraged.

The module gradually empowers the learner to develop
a customized project. This is a sure-fire way to foster

http:// deepapproach Weeruw. org/module3mini/index.html

For questions, contact:

Francois Victor Tochon
ftochon@education.wisc.edu




