
Deep Pedagogy by 
François  Victor Tochon

The deep teacher ponders a great deal, and 
plans in response to the impulses coming 
from students.  She outlines a framework 

for general action within which she leaves the 
group plenty of latitude for decisions in which to 
adapt. She changes her means or strategy of inter-
action while also respecting broadly the negotiat-
ed curriculum. At the beginning of the course, the 
students are trained to become curriculum build-
ers. They examine the resources available and or-
ganize themselves in terms of how they want to 
interact and act with or without any given materi-
als.  Extensive knowledge of the instructional ma-
terials and deep understanding of subject-matter 
knowledge lead both teacher and students to scaf-
fold learning projects according to a principle of 
instructional convergence. This  unifies instruc-
tion, evaluation and learning. The plans clarify the 
possible steps of realization of educative projects. 

We are currently adding illustrations to our modules, some of which 
were discussed at a conference on educational illustrations.

Translation of the 
Deep Approach 

The conceptual aspects of the 
Deep Approach and its funda-
mentals, as developed by 
François Victor Tochon, have 
been  translated into Turkish. 
See p. 2

Recent Changes in the 
DATTL modules

Based on the recent reviews, 
we have made some impor-
tant changes to the modules. 
See p. 2 

IAPI Table

An example of the IAPI 
(Interpret, Analyze, Pres-
ent and Interact) table that 
is used in the modules 
and was developed ac-
cording to the principles 
of the Deep Approach is 
provided in this month’s 
newsletter. See p. 2 

A Talk by Dr. Tochon

Dr. Tochon gave a talk 
about the Deep Ap-
proach at the University 
of Pennsylvania. See p. 3
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Translation of the Deep Approach 

The conceptual and practical aspects of the 
Deep Approach, as developed by François 
Victor Tochon, have been translated into 
Turkish by Esra Alagöz and Yasin Tunç. The 
translation will be revised by Dr. Erika Gilson 
over the summer and should be available next 
fall.

A sample IAPI model. 
The major components of the model are ACCESS and VOICE. Both 
are needed to develop proficiency.  ACCESS includes tasks related with 
interpretation and analysis. VOICE includes presentation and interac-
tion tasks. ACCESS and VOICE tasks unite into identity-building 
projects. A more comprehensive explanation of the tables will be avail-
able in a book  both in Turkish and English. 

DATTL in Progress 

Recent Changes in DATTL modules
Based on the latest reviews done by various 
Turkish instructors, we have made some 
significant changes in the modules and on 
our website: We have a new page on the 
website, titled `Projects,` which provides 
instructors and learners with short but 
explicit descriptions of  each project in each 
module. Furthermore, we are in the process 
of enlarging the videos on our website.  Last 
but not least, François Hoca has reviewed 
all the Intermediate and Advanced embedd-
ment maps, mind maps and IAPI tables and  
has made important improvements to each 
of them. Please go to our website for the 
latest changes: 
http://deepapproach.wceruw.org/index.html
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STARTALK at PENN

Francois Hoca gave a presentation at PENN for 
the Startalk Leadership Development Program 

for World Language Educators, and he shared a 
workshop with Feride Hatiboglu. Another Wiscon-
sinite presenting was Paul Sandrock, now working full 
time for ACTFL. See the STARTALK Multimedia 
Teacher Workshop Collection, here: 
http://startalk.umd.edu/teacher-development/work-
shops

DATTL Related News
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Conference in Bishkek

In Spring 2011, a paper entitled “Türkçe’nin Yabancı 
Dil Olarak Öğrenimi’nde Derin Yaklaşım İçin 

Öğretimsel Düzenleyiciler” (Instructional Organiz-
ers for a Deep Approach to Learning Turkish as a 
Foreign Language) was prepared for a presentation in 
Turkish by Francois Victor Tochon, Cendel Karaman, 
and Celile Ökten.  On May 13, 2011, Cendel Kara-
man presented the paper at the 9th World Conference 
on Teaching Turkish in Bishkek, Kyrgyzstan. Partici-
pation in this international event provided an op-
portunity to exchange opinions with other curriculum 
developers, researchers, and instructors of Turkish as a 
foreign language in different countries.Dr. Karaman in  Bishkek, Kyrgyzstan

  
            Dr. Feride Hatiboglu with her students



How can a teacher realistically transition to a deep approach?

DATTL online
We are on facebook as Deep Approach to Language Learning (deep.approach@groups.
facebook.com)
Our website: http://deepapproach.wceruw.org
Twitter: http://twitter.com/Deep_Approach

Learning the details of the approach and its ra-
tionale will take time. The teacher is proposed 

to go back and forth from theory to practice to 
make practice more reflective along the line of the 
proposed orientation.  The teacher will discover a 
number of bridges with previous and current ap-
proaches that will ease the process.  Growth is pro-
gressive and comes from deep learning on the part 
of the teacher as well: then it is deep teacher learn-
ing. Some instructors expressed that they could 
use the modules we created with much interest 
without digging into the theory.  The issue they 
face is that, if they don’t try to understand the na-
ture of the deep approach, then they will do a tra-
ditional use of the instructional modules and will 
reestablish an environment of controlled learn-
ing. This is NOT the deep approach; they cannot 
claim stimulating deep learning in their students. 
The deep approach is NOT in the instructional 
material: it is in how it is used, and what liber-
ty is given to the students to develop their own 
projects.  By definition, a project is initiated by 
the students. Suggestions can be scaffolded in ad-
vance to ease their way. A project deals with more 
than one task-domain, as it encompasses interpre-
tive, presentational, analytical and interpersonal 
educative tasks within a broader educative action.

Each module refers to the 5Cs, has a mind map 
to visualize its possibilities, presents sugges-

tions within a project pedagogy perspective, pro-
poses thresholds that allow comprehensible input, 
and uses new technologies.  We refer to standards 
and practical  competencies that are commonly 
used by experienced teachers: interpretive and pre-
sentational standpoints, reflective work in relation 
to form with a focus on language, and interperson-
al exchange. Therefore commonly known trends in 
second language acquisition are embedded within 
the modules’ proposed processes, which should ease 
the way for teachers who have been trained in such 
approaches. Notwithstanding there is a paradig-
matic, revolutionary change in the way the teach-
er’s role is understood. Here, the teachers are NOT 
the curriculum builders. They are helpers, scaffold-
ers, advisors, coaches and facilitators. Orienta-
tions, modules and projects are suggested, but the 
learners are free to decide otherwise and remodel 
what is being proposed in their own terms. In the 
way contents are organized, the unified taxonomy 
is proposed: elements that are disciplinary, inter-
disciplinary (through connections) and transdisci-
plinary must be present, which means social action 
for a better world, personal growth and awakening.
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On Deep Theory and Practice


